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D a v i d  L .  B r o w n  
L .  D .  B r i g g s  
R e a d i n g  i s  a  c o m p l e x  p r o c e s s  w h i c h  i n v o l v e s  t h e  c o o r d i -
n a t i o n  o f  a  m u l t i t u d e  o f  s k i l l s .  S t r a t e g i c  r e a d e r s  c a n  b e  
d i s t i n g u i s h e d  f r o m  t h e  l e s s - s k i l l e d  r e a d e r s  b y  t h e i r  m e t h o d s  
o f  i n t e r a c t i n g  w i t h  t e x t .  T h e  m e n t a l  p r o c e s s e s  o f  g o o d  
r e a d e r s  m u s t  b e  u n d e r s t o o d  i n  o r d e r  t o  m a k e  a s s u m p t i o n s  
c o n c e r n i n g  t h e  n a t u r e  o f  r e a d i n g .  
I n  t h e  p r i m a r y  g r a d e s ,  m o s t  s t u d e n t s  a r e  t a u g h t  w o r d  
a t t a c k  s k i l l s  a n d  v o c a b u l a r y .  H o w e v e r ,  D u r k i n  ( 1 9 7 8 - 1 9 7 9 )  
f o u n d  t h a t  a d e q u a t e  i n s t r u c t i o n  w a s  n o t  b e i n g  g i v e n  t o  
c o m p r e h e n s i o n .  W i t h o u t  i n s t r u c t i o n ,  m a n y  c h i l d r e n  d o  n o t  
d e v e l o p  t h e  a d v a n c e d  s t r a t e g i e s  n e e d e d  f o r  f l u e n t  r e a d i n g .  
S e v e r a l  s i g n i f i c a n t  d i f f e r e n c e s  b e t w e e n  f l u e n t  a n d  l e s s -
s k i l l e d  r e a d e r s  h a v e  b e e n  i d e n t i f i e d .  T h i s  a r t i c l e  w i l l  l i s t  a n d  
d i s c u s s  f o u r  c h a r a c t e r i s t i c s  o f  s t r a t e g i c  r e a d e r s .  
E f f e c t i v e  R e a d e r s  
B r o w n  ( 1 9 8 2 )  r e f e r r e d  t o  e f f e c t i v e  r e a d e r s  a s  t h o s e  s t u -
d e n t s  w h o  h a v e  s o m e  a w a r e n e s s  o f  a n d  c o n t r o l  o v e r  t h e i r  
c o g n i t i v e  r e a d i n g  s k i l l s .  I n t e r v i e w s  w i t h  c h i l d r e n  c o n c e r n i n g  
t h e i r  r e a d i n g  k n o w l e d g e  r e v e a l e d  v a g u e  a n d  o f t e n  i n a c c u r a t e  
c o n c e p t i o n s  o f  r e a d i n g  ( C l a y ,  1 9 7 9 ) .  T h e  l e s s - s k i l l e d  r e a d e r s  
s h o w e d  l i t t l e  a w a r e n e s s  o f  t h e  n e e d  t o  u s e  d i f f e r e n t  s t r a t e -
g i e s  f o r  v a r i a t i o n s  i n  r e a d i n g  p u r p o s e s  a n d  t e x t s .  O n  t h e  o t h e r  
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hand, the good readers used the knowledge of structure and 
content to increase reading efficiency. 
Strategic readers have the following four characteristics; 
• They establish goals for reading. 
• They select reading strategies appropriate for the 
text. 
• They monitor their reading to determine whether 
comprehension is occurring. 
• They have a positive attitude toward reading. 
Establishing Reading Goals 
Establishing a goal for reading is a prerequisite for monitor-
ing the reading process and planning appropriate strategies 
for understanding the text. By setting goals, students are able 
to generate hypotheses and formulate expectations which 
will guide their reading. Anderson and Armbruster (1982) 
suggested that surveying the text and determining the goal 
can improve both enjoyment and comprehension. Seeing a 
definite need for goals, Stauffer (1969) emphasized the 
importance of goal setting in his Directed Reading-Thinking 
Activity. As a result of setting goals, students gain experience 
in structuring the specific objectives which will guide and aid 
them in reading. 
Reading must be goal-directed because readers must 
determine strategies for utilizing texts in various ways and 
must establish appropriate goals. Once goals are formu-
lated, students will be able to make use of their knowledge of 
the topic. These goals, either explicit or implicit, general or 
specific, can influence children's understanding of text. 
In general, good readers are constantly determining rea-
sons for reading, then reading to achieve these purposes, 
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a n d ,  f i n a l l y ,  r e r e a d i n g  t o  c o n f i r m  u n d e r s t a n d i n g  o f  t e x t .  T h i s  
c o g n i t i v e  p r o c e s s  r e q u i r e s  r e a d e r s  t o  d e p e n d  h e a v i l y  u p o n  
t h e i r  e x p e r i e n t i a l  b a c k g r o u n d  t o  c o m p r e h e n d  w h a t  t h e y  a r e  
r e a d i n g .  
A p p r o p r i a t e  R e a d i n g  S t r a t e g i e s  
T h o r n d i k e  ( 1 9 1 7 )  r e c o g n i z e d  t h e  n e e d  f o r  d e v e l o p i n g  
r e a d i  n g  s t r a t e g i e s :  
U n d e r s t a n d i n g  a  p a r a g r a p h  i s  l i k e  s o l v i n g  a  p r o b l e m  i n  m a t h e m a t i c s .  
I t  c o n s i s t s  i n  s e l e c t i n g  t h e  r i g h t  e l e m e n t s  o f  t h e  s i t u a t i o n  a n d  p u t t i n g  t h e m  
t o g e t h e r  i n  t h e  r i g h t  r e l a t i o n s ,  a n d  a l s o  w i t h  t h e  r i g h t  a m o u n t  o f  w e i g h t  o r  
i n f l u e n c e  o r  f o r c e  f o r  e a c h .  T h e  m i n d  i s  a s s a i l e d  a s  i t  w e r e  b y  e v e r y  w o r d  
i n  t h e  p a r a g r a p h .  I t  m u s t  s e l e c t ,  r e p r e s s ,  s o f t e n ,  e m p h a s i z e ,  c o r r e l a t e  
a n d  o r g a n i z e ,  a l l  u n d e r  t h e  i n f l u e n c e  o f  t h e  r i g h t  m e n t a l  s e t  o r  p u r p o s e  
o r  d e m a n d .  ( T h o r n d i k e ,  1 9 1 7 ,  p .  3 2 9 )  
C h i l d r e n  n e e d  t o  b e  t a u g h t  v a r i o u s  r e a d i n g  s t r a t e g i e s  t h a t  c a n  
b e  u t i l i z e d  f o r  d i f f e r e n t  t e x t s .  
I n  a  s t u d y  o f  f o u r t h - g r a d e  r e a d e r s ,  M y e r s  a n d  P a r i s  ( 1 9 7 8 )  
f o u n d  t h a t  g o o d  r e a d e r s  a s k e d  m o r e  q u e s t i o n s  a n d  u s e d  
m o r e  a i d s  i n  r e a d i n g  t h a n  p o o r  r e a d e r s .  P o o r  r e a d e r s  u s u a l l y  
a s k e d  o n l y  a b o u t  t h e  p r o n u n c i a t i o n  o f  n e w  w o r d s .  T h i s  s t u d y  
f o u n d  t h a t  p o o r  r e a d e r s  f a i l e d  t o  r e a l i z e  t h e  n e e d  f o r  b e i n g  
s t r a t e g i c  r e a d e r s .  
S t r a t e g i c  b e h a v i o r  i s  e s s e n t i a l  f o r  t h e  c o m p r e h e n s i o n  o f  
d i f f i c u l t  t e x t s .  T h e r e f o r e  c h i l d r e n  s h o u l d  b e  t a u g h t  w h e n  t o  
s k i m  f o r  m a i n  i d e a s  o r  s c a n  f o r  p a r t i c u l a r  i n f o r m a t i o n .  T h e y  
m u s t  r e c o g n i z e  t h e  n e e d  t o  r e a d  q u i c k l y  o r  s l o w l y ,  c a r e f u  l I y  o r  
c a s u a l l y ,  s i l e n t l y  o r  a l o u d  ( K l e i m a n ,  1 9 8 2 ) ,  a n d  w h e n  t o  a p p l y  
t h e s e  r e a d i n g  s t r a t e g i e s .  S e l e c t i n g  a p p r o p r i a t e  r e a d i n g  
s t r a t e g i e s  i s  a  s k i n  t h a t  g o o d  r e a d e r s  l e a r n  t o  u t i l i z e  e f f e c -
t i v e l y .  
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Monitoring Comprehension 
Recently there has been growing interest by cognitive 
psychologists in readers' metacognitive knowledge. Meta-
cognition is a knowledge of and a conscious attempt to control 
one's own cognitive processes (Flavell, 1979). During the 
reading process, the pupil, the task, and the strategy used are 
key factors to be evaluated according to the metacognitive 
model (Saker, 1979). In analyzing reading comprehension, 
teachers must give consideration to what readers know about 
the gaining of meaning, how readers self-regulate the search 
for meaning, and what strategies to employ if the reader fails 
to understand. This process is known as comprehension 
monitoring. 
Baker (1979) has described monitoring: 
Comprehension monitoring involves the evaluation and regulation of 
one's own ongoing comprehension processes. To evaluate is to keep 
track of the success with which comprehension is proceeding and to 
regulate is to ensure that the process continues smoothly, including 
taking remedial action when comprehension fails. (Baker, 1979, p. 365) 
Good readers appear to be more proficient at monitoring 
their understanding of text than poor readers. For example, 
Swanson (1988) found that better readers were more likely to 
use higher level strategies, such as inferencing, to obtain 
meaning from text than less skilled readers. When failing to 
comprehend text, good readers begin to employ subcon-
sciously a number of strategies to self-regulate their search 
for meaning. Common strategies include rereading of the 
text and drawing from prior knowledge to assist in obtaining 
meaning. According to Johnston (1983), the failure to gain 
meaning can occur at the word, sentence, or discourse level. 
In order to become successful users of comprehension 
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m o n i t o r i n g ,  r e a d e r s  m u s t  h a v e  t h r e e  c o m p e t e n c i e s .  F i r s t ,  
t h e y  m u s t  b e  a b l e  t o  a s s e s s  t h e  p r e s e n t  s t a t e  o f  t h e i r  
k n o w l e d g e ,  i n c l u d i n g  w h a t  t h e y  k n o w  a n d  w h a t  t h e y  d o  n o t  
k n o w  a b o u t  t h e  e n c o u n t e r e d  t e x t .  N e x t ,  t h e y  m u s t  b e  
k n o w l e d g e a b l e  a b o u t  v a r i o u s  e l e m e n t s  o f  t e x t .  F i n a l l y ,  t h e y  
m u s t  h a v e  t h e  s t r a t e g i c  k n o w l e d g e  t o  s e l e c t  t h e  n e c e s s a r y  
i n f o r m a t i o n  t o  r e a c h  m e a n i n g  ( B a k e r ,  1 9 7 9 ) .  
S o m e  t e c h n i q u e s  h a v e  b e e n  i d e n t i f i e d  t h a t  c a n  b e  u s e d  t o  
d e t e r m i n e  w h e t h e r  c o m p r e h e n s i o n  m o n i t o r i n g  i s  o c c u r r i n g .  
F o r  e x a m p l e ,  B a k e r  ( 1 9 7 9 )  r e c o m m e n d e d  t h r e e  s t r a t e g i e s :  
1  )  a s k  r e a d e r s  t o  i m a g i n e  h y p o t h e t i c a l  r e a d i n g  s i t u a t i o n s  a n d  
h o w  t h e y  w o u l d  p e r f o r m ;  2 )  a s k  r e a d e r s  w h a t  t h e y  a r e  d o i n g  
w h i l e  a c t u a l l y  r e a d i n g ;  3 )  a s s e s s  t h e  o n g o i n g  c o m p r e h e n s i o n  
m o n i t o r i n g  b y  u s i n g  a  v a r i e t y  o f  p e r f o r m a n c e  m e a s u r e s .  
C h i l d r e n  " w h o  s u c c e s s f u l l y  m o n i t o r  t h e i r  c o m p r e h e n s i o n  
o f  t e x t  k n o w  w h e n  t h e y  u n d e r s t a n d ,  w h e n  t h e y  d o n ' t  u n d e r -
s t a n d ,  a n d  w h e n  t h e y  p a r t i a l l y  u n d e r s t a n d "  ( B a k e r ,  1 9 7 9 ) .  
M a r k m a n  ( 1 9 7 9 )  s t u d i e d  c o m p r e h e n s i o n  b y  p r e s e n t i n g  t h i r d ,  
f i f t h ,  a n d  s i x t h  g r a d e r s  w i t h  p a s s a g e s  c o n t a i n i n g  i n c o m p l e t e  
o r  i n c o n s i s t e n t  i n f o r m a t i o n .  W h e n  a w a r e n e s s  o f  c o m p r e h e n -
s i o n  p r o b l e m s  w a s  a s s e s s e d ,  t h e  y o u n g e r  c h i l d r e n  w e r e  
f o u n d  t o  b e  l e s s  l i k e l y  t h a n  t h e  o l d e r  c h i l d r e n  t o  r e a l i z e  t h e  
e x t e n t  o f  t h e i r  u n d e r s t a n d i n g .  
M y e r s  a n d  P a r i s  ( 1 9 7 8 )  s u r v e y e d  a  g r o u p  o f  s e c o n d - g r a d e  
p u p i l s  t o  d e t e r m i n e  t h e  s t r a t e g i e s  u t i l i z e d  w h e n  a n  u n k n o w n  
w o r d  w a s  e n c o u n t e r e d .  T h e  m o s t  c o m m o n  a c t i o n  w a s  t o  s k i p  
t h e  w o r d .  O t h e r  s t r a t e g i e s  i n c l u d e d  l o o k i n g  b a c k  a t  t h e  t e x t ,  
r e r e a d i n g ,  a n d  a s k i n g  f o r  a s s i s t a n c e .  C o m p r e h e n s i o n  m o n i -
t o r i n g  d o e s  n o t  s e e m  t o  b e  a  s k i l l  t h a t  a u t o m a t i c a l l y  d e v e l o p s  
w i t h  m a t u r i t y ;  r a t h e r ,  t h i s  m o n i t o r i n g  t e n d s  t o  b e  h i g h l y  
d e p e n d e n t  o n  t h e  c h i l d r e n ' s  k n o w l e d g e  a n d  e x p e r i e n c e  i n  
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dealing with texts. In a later study, Paris and Myers (1981) 
found that poor readers remembered less than good readers 
from stories read aloud and were not even aware of their 
failure in comprehending text. Surprisingly, Baker (1979) 
found that many college students also lacked this essential 
skill. 
Successful comprehension monitoring requires the detec-
tion of unknown or inconsistent information and an aware-
ness of strategies that can be utilized to alleviate the problem. 
Effective readers are able to monitor their own comprehen-
sion and take the necessary steps to cope successfully with 
difficulties encountered in comprehending text. 
A Positive Attitude Toward Reading 
The children's attitudes toward reading can influence 
achievement. The parents playa major role in promoting and 
sustaining children's enthusiasm for reading. Regularly, chil-
dren observe their parents and other individuals reading. 
Therefore "by observing their parents and others interacting 
with print, children learn that reading and writing have func-
tional environmental uses" (Brown and Briggs, 1987, p. 278). 
The children easily ascertain the attitude that others have 
toward reading and the importance of reading in daily life. 
Therefore, "over a period of time, children gradually assimi-
late attitudes [toward reading] from the actions and beliefs of 
those with whom they regularly come in contact" (Briggs, 
1987, p. 203). Children who develop positive attitudes toward 
the value of reading will approach reading instruction with a 
greater possibility for success. 
Extensive research has been conducted on the teacher's 
influence in helping to foster children's attitudes toward 
reading. Schofield (1980) found that teachers who value 
reading tend to promote positive attitudes and higher 
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a c h i e v e m e n t  a m o n g  t h e i r  s t u d e n t s .  O b v i o u s l y ,  w h e n  l e a r n -
i n g  t o  r e a d ,  c h i l d r e n  a r e  a l s o  d e v e l o p i n g  a t t i t u d e s  t o w a r d  
r e a d i n g  a n d  t h e i r  o w n  r e a d i n g  p r o f i c i e n c y .  
C h i l d r e n  a r e  a l s o  a f f e c t e d  b y  t h e  i n s t r u c t i o n a l  b e h a v i o r  o f  
t h e i r  t e a c h e r s .  A l l i n g t o n  ( 1 9 8 0 )  d i s c o v e r e d  t h a t  t e a c h e r - p u p i l  
i n t e r a c t i o n  w a s  d i f f e r e n t  f o r  g o o d  a n d  p o o r  r e a d e r s .  H e  f o u n d  
t h a t  t e a c h e r s  a r e  m o r e  l i k e l y  t o  i n t e r r u p t  p o o r  r e a d e r s  w h o  e r r  
w h e n  r e a d i n g  a l o u d  t h a n  g o o d  r e a d e r s  w h o  e r r  s i m i l a r l y .  A s  
a  r e s u l t ,  t h e  a c t u a l  i n s t r u c t i o n a l  t i m e  a l l o c a t e d  f o r  r e a d i n g  
t a s k s  i s  m u c h  l e s s  f o r  t h e  p o o r  r e a d e r s .  
I n  g e n e r a l ,  r e s e a r c h  ( e . g . ,  K e n n e d y  a n d  H a l i n s k i ,  1 9 7 8 )  
h a s  s h o w n  t h a t  g o o d  r e a d e r s  h a v e  a  m o r e  p o s i t i v e  a t t i t u d e  
t o w a r d  r e a d i n g  t h a n  p o o r  r e a d e r s .  T h e  p o o r  a t t i t u d e  o f  
d i s a b l e d  r e a d e r s  m a y  h a v e  a  n e g a t i v e  e f f e c t  o n  r e a d i n g  
a c h i e v e m e n t .  H i g h  i n t e r e s t  i n  r e a d i n g  t e n d s  t o  b e  a s s o c i a t e d  
w i t h  h i g h  a c h i e v e m e n t ,  a n d  l o w  i n t e r e s t  i n  r e a d i n g  t e n d s  t o  b e  
a s s o c i a t e d  w i t h  f a i l u r e  i n  r e a d i n g .  
S u m m a r y  
W h a t  a r e  f o u r  c h a r a c t e r i s t i c s  o f  s t r a t e g i c  r e a d e r s ?  S t r a t e -
g i c  r e a d e r s  e s t a b l i s h  g o a l s ,  s e l e c t  a p p r o p r i a t e  s t r a t e g i e s ,  
m o n i t o r  c o m p r e h e n s i o n ,  a n d  d i s p l a y  a  p o s i t i v e  a t t i t u d e  t o -
w a r d  r e a d i n g .  R e a d i n g  i s  a  m a j o r  a c a d e m i c  s k i l l  t h a t  i s  
i n t r o d u c e d  t o  c h i l d r e n  d u r i n g  t h e  e a r l y  s c h o o l  y e a r s .  T h e r e -
f o r e  r e a d i n g  i n s t r u c t i o n  s h o u l d  p r e p a r e  s t u d e n t s  t o  i n t e r a c t  i n  
a  m e a n i n g f u l  m a n n e r  w i t h  a  v a r i e t y  o f  t e x t s .  G o o d  r e a d e r s  
f o c u s  t h e i r  a t t e n t i o n  o n  t h e  m a j o r  i d e a s  a s  t h e y  i n c o r p o r a t e  
t h e  m e t a c o g n i t i v e  s k i l l s  n e e d e d  t o  a c c o m p l i s h  t h e  t a s k  o f  
u n d e r s t a n d i n g  t e x t .  C o n s e q u e n t l y ,  g o o d  r e a d e r s  a r e  s t r a t e -
g i c  r e a d e r s  w h o  h a v e  d e v e l o p e d  t h e  n e c e s s a r y  s k i l l s  t o  p r o f i t  
f u l l y  f r o m  t h e  d e c o d i n g  p r o c e s s  o f  r e a d i n g .  
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R E A D I N G  H O R I Z O N S ,  F a l l ,  1 9 8 9  p a g e  3 8  
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D e p a r t m e n t  o f  E l e m e n t a r y  E d u c a t i o n  a t  E a s t  T e x a s  S t a t e  
U n i v e r s i t y  i n  C o m m e r c e ,  T e x a s .  A d d r e s s  c o r r e s p o n d e n c e  t o  
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T h i s  t e a c h i n g  i d e a  i s  s h a r e d  b y  P a t  V a n d e r b i l t ,  E n g l i s h  t e a c h e r  
a t  H u d s o n v i l l e  J u n i o r  H i g h  S c h o o l ,  H u d s o n v i l l e ,  M I .  
M y  e i g h t h  g r a d e  c l a s s  o f  a c a d e m i c a l l y  a d v a n c e d  s t u d e n t s  s t u d i e d  C h a u c e r ' s  
C a n t e r b u r y  T a l e s  i n  a  m o d e r n  t r a n s l a t i o n .  W e  l e a r n e d  a b o u t  a n d  d i s c u s s e d  t h e  
h i s t o r i c a l  s e t t i n g  o f  t h e  t a l e s ,  t h e  p u r p o s e  f o r  t h e  p i l g r i m s '  j o u r n e y ,  a n d  t h e  
i d e n t i t i e s  o f  t h e  v a s t  v a r i e t y  o f  p i l g r i m s .  W e  r e a d  s e v e r a l  o f  t h e  t a l e s  a n d  n o t i c e d  
t h a t  t h e  p i l g r i m s  t o l d  t h e i r  t a l e s  o u t  o f  t h e i r  o w n  i d e n t i t i e s  a n d  i n t e r e s t s .  
A f t e r  o u r  r e a d i n g  w a s  c o m p l e t e d ,  I  s e t  u p  t h e  f o l l o w i n g  h y p o t h e t i c a l  s i t u a t i o n :  
A s  a  g r o u p  w e  w i l l  g o  t o  L a n s i n g  t o  w a t c h  a  b a s k e t b a l l  g a m e  i n  w h i c h  M a g i C  
J o h n s o n  i s  g o i n g  t o  b e  p l a y i n g .  T h e  w e a t h e r  i s  f a v o r a b l e  a n d  w e  p l a n  t o  h i k e  o n  
t h e  b a c k  r o a d s  f r o m  H u d s o n v i l l e  t o  L a n s i n g .  W e  a r e  g o i n g  t o  c a m p  a l o n g  t h e  w a y  
a n d  i n  o r d e r  t o  m a k e  t h e  t r i p  m o r e  f u n ,  w e  w i l l  b e  t e l l i n g  s t o r i e s  a l o n g  t h e  w a y  a s  
w e l l  a s  a r o u n d  t h e  c a m p f i r e .  
W e  b r a i n s t o r m e d  p o s s i b l e  t o p i c s ,  d i s c u s s e d  a  v a r i e t y  o f  f o r m a t s  a n d  t h e  s t y l e  
a n d  l e n g t h  o f  t h e  t a l e s ,  a n d  s t u d e n t s  w e r e  a s s i g n e d  t o  c o m e  t o  c l a s s  o n  M o n d a y  
p r e p a r e d  w i t h  w r i t t e n  s t o r i e s  r e a d y  t o  r e l a t e  t o  t h e  g r o u p .  
M o n d a y  a r r i v e d .  I  h a d  s l i p p e d  o u t  b e t w e e n  c l a s s e s  a n d  h a d  b u i l t  a  " c a m p f i r e "  
i n  a  v a c a n t  i n n e r  r o o m ,  f r o m  c r u m p l e d  r e d  t i s s u e  p a p e r  p i l e d  o v e r f l a s h l i g h t s .  W e  
l e f t  o u r  c l a s s r o o m ,  d e s t i n a t i o n  u n k n o w n  t o  t h e  s t u d e n t s ,  w a l k e d  d o w n  t h e  h a l l  
a n d  e n t e r e d  t h e  d a r k e n e d  r o o m  t o  a  w h i s p e r e d  c h o r u s  o f  " O o o h ,  n e a t ! "  W e  r e a d  
o u r  v a r i o u s  t a l e s  b y  t h e  l i g h t  o f  a  f l a s h l i g h t  w h i c h  w a s  p a s s e d  a r o u n d ,  a n d  f o u n d  
t h a t ,  a s  t h e  p i l g r i m s ,  w e  h a d  m a n y  a n d  d i v e r s e  t a l e s  t o  t e l l .  
T h e  e x p e r i e n c e  w a s  w o r t h w h i l e  a n d  e n j o y a b l e  f o r  u s  a l l .  E a c h  s t u d e n t  h a d  
a  c h a n c e  t o  s h i n e ,  a n d  t h e  c l a s s  h a d  a n  o p p o r t u n i t y  t o  t r a n s c e n d  t h e  " h e r e  a n d  
n o w "  t h r o u g h  t h e i r  w r i t i n g .  
